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Editors’ Message

We are pleased to publish the 2013 special invited issue focused on immigration policy and education in Arizona. 

Velez-Ibañez from Arizona State University for their efforts in putting this issue together. They have collected 
timely and relevant articles from an impressive set of leading scholars from across the country. The article topics 
include immigration policy such as SB 1070, bilingual education, early childhood, K-12 English Language Learners and 
health and family services. This special issue highlights the multidimensional conditions and needs of the immigrant 
Mexican-American community in Arizona that has implications for many states across the United States.

Sincerely,

Oscar Jiménez-Castellanos
Antonio Camacho
Patricia Sánchez
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Immigration Policies and Education in Arizona

Margarita Jiménez-Silva
Arizona State University

Eugene E. Garcia
National Hispanic University

lasting impact on the psychological, social and emotional wellbeing of immigrant and non-immigrant children and 
families alike. Although the threat of deportation profoundly affects the lives of those “at risk,” the passage of 
laws such as SB 1070 reverberates well beyond the lives of undocumented immigrants, as the undocumented 

An observation that should be noted in policy discussions about federal immigration reform as well as 
in the increasing local-level attempts to enact laws similar to SB 1070 is that the effects on children are not 
necessarily linked to the most controversial provisions in the law but rather to the actual passage of the law. 
The mere awareness of the law can have serious repercussions for racially and ethnically diverse youth, as the 
mere threat of such laws passing is enough to affect the perceptions of youth.  Awareness of SB 1070 has a small 

backgrounds, and has potential long-term implications for the development of personal and national identity 
among a large and rapidly-growing group of youth in the United States, the majority of whom are U.S. citizens.

Arizona anti-immigration policies can be best described as perpetuating attrition through enforcement 

Immigrants are often blamed for societal issues, and the erosion of their rights is congruent to the decline 
of college degree attainment. Similarly, restrictive language policies in k-12 education have challenged schools 

approach ultimately affects how the community is received in schools, and how teachers are sensitized to English 
language learner issues. Because communities are affected by the punitive and discriminatory culture promoted 
by acts like SB1070, free health and community services targeting immigrant populations are disappearing as a 

support from the Carnegie Corporation of New York, hosted the Equity and Opportunity Research Symposium. 

ground” impacts related to recent legislation. The results of this meeting produced a set of scholarly papers 
related to several important issues that have resulted from these Arizona policies. Together they represent a 
substantive research and scholarly contribution of importance to Arizona and the nation regarding both social 
and education policies and their effects on Latinos.

mitigating negative effects of restrictive policies on Latino populations. The papers can and should inform policy 
makers regarding the true impacts of the existing policies.  As indicated above, these impacts are wide reaching, 
affecting education, health services, and community resources.  Together, the papers address issues of access 

Immigration Policies and Education in Arizona
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opportunities which are often misunderstood or avoided due to the current policy climate.
Youths’ Perspectives on Senate Bill 1070 in Arizona The The Socio-

emotional Effects of Immigration Policy
Senate Bill 1070 in Arizona and describe how affected they are by the passage of this bill. In the second article, 
Language, Language Development and Teaching English to Emergent Bilingual Users: Challenging the Common Knowledge 
Theory in Teacher Education, Christian Faltis challenges us to think about alternative approaches to language and 
bilingualism and shares implications for teacher education and practicing teachers who teach English learners 

Early Education, Poverty, and Parental 
Circumstances among Hispanic Children: Pointing Toward Needed Public Policies, 
educational achievement and well-being of Hispanic children from two important research projects and share 
policy and program recommendations.  In the article Preparing Mainstream Teachers for Multilingual Classrooms, 
Ester de Jong advocates for ensuring that mainstream teachers embrace and know how to engage in bilingual 

how recent immigration policies have affected young Latinos from the perspectives of employees in an Arizona 

Over a long-term period, we anticipate that these contributions will lead to further in-depth studies of 

state.  Moreover, these studies will be used to inform policy makers in other states and will serve as a basis 
for future research.  This information will help to guide policy makers in states considering similar policies and 
will eventually help guide states that have already implemented these types of policies in order to modify and 

Immigration Policies and Education in Arizona
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Youths’ Perspective on Senate Bill 1070 in Arizona:
The Socio-emotional Effects of Immigration Policy

Carlos E. Santos
Arizona State University

Cecilia Menjivar
Arizona State University

Abstract

Introduction

basic human rights.  Recent immigration legislation in states such as Arizona and Alabama highlights a series of 

a wide range of impact on the psychological, social and emotional wellbeing of immigrant and non-immigrant 

immigrant youth and families perceive and experience these laws. 
There have been media accounts of the repercussions that the passing of state-level laws have had on 

Latinos, immigrants and non-immigrants alike, including not reporting crimes to the police in order to avoid 
contacting authorities, not visiting physicians or hospitals even in emergency situations so as to avoid detection, 
changing driving habits and staying home more often, and weighing the pros and cons of sending children to 

knowledge and awareness of the local culture.  In this paper, we also focus on the effects of federal-, state- and 
local-level laws on the lives of immigrant children and of the children of immigrants who live in households with 
parents who are at risk of deportation.  However, for empirical expediency we focus narrowly on how racially 
and ethnically diverse youth in one middle school in Arizona that caters to a large population of Latinos perceive 
these laws, as these perceptions shape their views of themselves, their identities and, their mental health. 

Passel 

U.S. born members.  Children—both U.S. born as well as foreign-born—in these families are affected by their 
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enforce strategies of “attrition through enforcement,” through which immigrants supposedly will self deport, 

of when or if they will ever become permanent members of U.S. society.

that racially and ethnically diverse youth, especially Latino youth, have of these laws so as to understand 
the psychological effects that immigration legislation may have on these youth.  Moreover, we include the 
perceptions of the law among the non-Latino youth with whom Latino youth live and who therefore constitute 

“deportability,” profoundly affects the lives of those “at risk,” the passage of laws such as SB 1070 reverberates 
well beyond the lives of undocumented immigrants, as the undocumented population is not a separate group 

to school, pray and play with documented immigrants as well as U.S. citizens, and in the context of the family and 
schools, they are often found under the same roof.  It is within this frame that we examine some of the possible 
ways that the law affects the emotional lives of young individuals, Latinos and those with whom they live in close 

in U.S. society.
SB 1070 and Child Well-Being

An important area in which to begin to explore the consequences of immigration legislation is in perceptions 
that those potentially affected might form of themselves and of their place in society.  This is particularly fruitful to 

at the entry of adolescence.  Early adolescence is a critical period marked by important developmental changes, 
including biological transitions, shifts in interpersonal relationships, increased capacity for complex, abstract and 
dialectical thought, and increased emphasis on identity formation, racial/ethnic experiences, civic engagement 

this legislation and these aspects of psychological development during this critical developmental period. 

wellbeing.  Our examination should encourage greater attention from researchers and policymakers to the 
psychological consequences of immigration laws for racially and ethnically diverse youth.  Further, the experiences 
with immigration legislation of Latino youth in a state such as Arizona are key in capturing future potential effects 
of this and similar pieces of legislation around the country.  These youngsters constitute the fastest growing 

social, demographic, political, and economic prospects.  According to the 2010 Census, nearly one in four 

of the nation. 
An important feature of SB 1070 is that the law, as it was written, never took full effect because a federal 
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However, the symbolic act of signing this bill into law has had multiple consequences, which points to the 
powerful messages behind these legal actions.  Thus, the effects on youth we examine are not necessarily linked 
to the most controversial provisions in the law but to the passage of the law, and how the mere awareness of 
the law can have serious repercussions for racially and ethnically diverse youth.  Thus, as this paper shows, the 
mere threat of such laws passing is enough to affect the perceptions of youngsters, an observation that should 
be noted in policy discussions about federal immigration reform as well as in the increasing local-level attempts 

Data and Methods

This article is based on data collected in two waves of a longitudinal study designed to investigate 

same middle school located in the Phoenix metropolitan area.  This middle school is composed of racially and 

Procedure

th, 7th th

recruitment, youth were informed about the study by their teachers and provided with a packet in either 
English or Spanish containing information and parental consent forms to take home to their parents.  Prior to 

teachers.  Survey questions were read out loud to the class while students answered them individually. Survey 
administration was supervised by two to four trained research assistants.  Protocols were administered in English 
and survey administrators circulated throughout the classroom answering questions to ensure comprehension.  

months. This was done so that we could follow the same children over time and explore longitudinally the 
associations we aim to explore.

Sample

1

st nd 
rd

from wave I to wave II was due to the closing of a nearby middle school in the district, which resulted in larger 
enrollment by wave II at the school where this study took place.  The average age of participants in wave II 

1. Those in the mixed category mostly reported having at least one parent who is of Latino/a origin.



Association of Mexican-American Educators (AMAE) Special Invited Issue ©2013, Volume 7, Issue 2 10

st

remained fairly similar in key demographic characteristics across the two waves.

Measures

Awareness of SB 1070. Participants were asked the following question: “How aware are you of the 
recent act called SB 1070 in Arizona related to immigration issues?” and were asked to rate how aware they 

Not at all aware A little aware Somewhat aware Very 
aware Extremely aware

American identity

statements such as “I think of myself as being American,” and “I feel good about being American.”  Response 
Strongly disagree (1), Disagree (2), Neither agree or disagree 

(3), Agree (4), Strongly agree (5)
Perceived ethnic discrimination. Participants completed a measure of perceived ethnic discrimination 

from authorities.  This measure has been shown reliable and valid in studies consisting of Latino adolescents 

on a four-point Likert scale from Almost never Sometimes Often Very often
often have others suspected you of doing something wrong because of your ethnicity?” and “How often has the 

this study.
Self-Esteem.

It is considered a general measure of self-esteem, and was developed for use with middle and high school 
Strongly disagree Strongly agree 

qualities” or “I feel I do not have much to be proud of”.  The RSES demonstrated strong internal reliability in the 

Risk behavior.

options are on a four-point Likert scale ranging from Never (1), Once (2), Sometimes (2-10 times) (3), More than 
10 times (4)

Classroom regulatory behaviors. This measure assesses how easy it is for participants to follow 

for a long time.  Response options range from Very hard (1), to Very easy (4)
I and wave II of this study.

Affected by SB 1070. The authors developed a scale that assesses how affected children are by SB 
1070 which consisted of four items. Items include: “How affected are you by the recent act called SB1070?”, 
“How affected are your family members by the recent act called SB1070?”, “How affected is your community 
by the recent act called SB1070?” and “How affected are your friends by the recent act called SB1070?”  
Response options ranged from “Not at all affected” to “Extremely affected.”  We conducted an exploratory 
principal component factor analysis of these four items using varimax rotation.  Results and scree plot analysis 



Association of Mexican-American Educators (AMAE) Special Invited Issue ©2013, Volume 7, Issue 2 11

was introduced in wave II.

Results

data available at the time, and which is presented below.  In addition, we present results from wave II, which 
highlights additional associations between key study variables. In wave II, we introduced a scale assessing how 
affected students were by SB 1070—in addition to how aware they were which we assessed in waves I and II.

Wave I

revealed that awareness of SB 1070 was positively associated with perceptions of ethnic discrimination from 
authorities, but negatively related to American identity.  Additionally, self-esteem was positively related to 

Table 1. Correlation Results

Awareness of 
SB 1070

Self-
esteem

Ethnic American 
Identity

Awareness of SB 1070 —

Self-esteem —
.12** —

American Identity -.13** .10** -.12** —

To adjust these relations for demographic characteristics that may be related to awareness of SB 1070, 
we then conducted a series of multiple regression analyses controlling for age, generational status, gender and 
family structure.  The results of these analyses indicated that generation of immigration, American identity and 

and second-generation adolescents reported greater awareness of SB 1070 than adolescents who are third 
b p b p

b p
Early adolescents who reported greater awareness of the law also reported a weaker sense of being American.  

the negative relation between SB 1070 awareness and American identity was stronger
b p b

p
by race/ethnicity however, suggesting that this negative association was similar for youth of all racial/ethnic 
backgrounds in the sample.  Finally, we found a positive association between perceptions of discrimination from 

b p
awareness of the law perceived greater discrimination from authorities.  This association was not moderated by 

b p
Finally, given the negative relation between awareness of SB 1070 and American identity and the positive 

relation between American identity and self-esteem, we explored the possibility that awareness of SB 1070 was 
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As indicated in Figure 1, the direct relation between awareness of SB 1070 and American identity, and between 

b p
awareness of SB 1070 report a weaker sense of being American, which in turn is associated with diminished 

Figure 1. Mediational Model between Awareness of SB 1070, American Identity and Self-esteem

Wave II
 

We added to the analysis conducted in wave I, by exploring additional associations in wave II. In wave II, 

r p r p < 
r p 

r  p
conducted a series of multiple regression analyses controlling for age, race/ethnicity, generational status, gender 

2. Controlling for these demographic 

b p

b
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p
b

p

Discussion

In the midst of the immigration debate in Arizona and elsewhere, there is a missing story about the 
potential psychological consequences, particularly on youth going through critical developmental stages, of acts 

numbers of them are likely living with at least one unauthorized parent. Thus, the school where our study took 
place offers an important context to examine the effects of immigration reform. The population of the school 

Indeed, the youth in our study, as the youth in other diverse U.S. schools, are learning and living alongside youth 
of diverse immigrant generation and legal statuses. This reality forces us to examine how immigration issues not 

local culture of schools where youth interact. Importantly, the psychological well-being of immigrant, and non-
immigrant youth alike, is critical to the development of human and other forms of capital necessary for success. 
Thus, a fruitful avenue for future research would be to investigate the psychological effects of contemporary 
immigration laws on immigrants and non-immigrants living in close proximity, to unveil links between these legal 
processes and the wellbeing of immigrant and non-immigrant youth alike.

Wave I of this study sought to examine more closely the unique experiences of immigrant youth and 

American, and that this weakened sense of American identity resulted in a small but meaningful reduction in 

development of personal and national identity among a large and rapidly growing group of youth in the United 
States, the majority of whom are U.S. citizens. Because the data are cross-sectional, we cannot be certain 
that awareness of SB 1070 caused these decreases in American identity and psychological wellbeing. However, 
these results point to the possibility that SB 1070 may have negative repercussions for outcomes that are key 
aspects of the developmental period of early adolescence and have long-term consequences for development. 

and occupational outcomes. In addition, developing a sense of positive national identity may contribute to 
increase civic engagement and political participation in the future. Thus, our study among a diverse sample of 
youth provides some initial evidence that legislation like SB 1070 may be associated with aspects of psychological 
development that are important to the long-term economic and democratic strength of the state and the nation 
as a whole. These results suggest an important avenue for research and a call to researchers and policymakers to 

a main, implicit or explicit, purpose of the law is to identify undocumented Latino immigrants. The associations 
we found between awareness of SB 1070, American identity and self-esteem were detected in a sample of 
racially and ethnically diverse youth—including white youth who attend highly diverse schools. On one hand, 
this is not surprising given that these youth live in environments where their peers belong to groups that are, 
implicitly or explicitly, a target of this type of legislation. There are various mechanisms through which peers can 

highly diverse are affected by the punitive and discriminatory culture promoted by laws like SB 1070.  On the 
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long arm of the law extends to have unforeseen consequences. Indeed, discriminatory messages perceived and 
embedded in legislation like SB 1070 may possibly affect children either directly or indirectly. And this is an area 
where the “unintended consequences” of the law need further study, as our results point to potential effects of 
this legislation on community dynamics, ethnic and racial relations, as well as possible new forms of coalitions 

how affected they feel by SB 1070 with lower levels of self-esteem.
The positive association we found between awareness of SB 1070 and perceptions of discrimination 

in waves I and II are also important to note. These results suggest that the adolescents in our study may 
perceive a hostile environment from authorities around them in light of practices that are seen and perceived as 

SB 1070 may be associated with perceptions of discrimination not only by authorities, but also by school staff, 
including teachers. Since these data are cross-sectional, it may also be that youth who already perceive a hostile 
environment from authorities may be more attuned to legislation such as SB 1070. Nonetheless, this positive 
association suggests of being affected by SB 1070 coupled with perceptions of discrimination from authorities 
may work together to contribute to a general sense of distrust among youth. Future research should endeavor 
to explore this relation in more detail and assess the causal mechanisms between them. This is particularly 
important given that SB 1070 awareness and perceptions of discrimination may act in accordance to further 
complicate key outcomes among children, including their academic engagement. 

Research examining the effects of discrimination on schooling among Latino youth has reported various 
negative outcomes such as lower grade point averages, poor self-esteem, increases in school drop-out, and lower 

 

research suggests that outcomes in academic domains during adolescence are followed by similar outcomes in 

contribute to the academic engagement of Latino youth, particularly when research by the Pew Hispanic Center 
also has found that young Latinos and their parents are fully cognizant, even more than other ethnic and racial 

in-depth examination.

affect the long-term trajectories of racially and ethnically diverse youth, and especially Latino youth.

or know of someone who has experienced discrimination because of their race or ethnic group. Legal status 
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exacerbate perceptions of discrimination based on legal status, a characteristic shared by an increasingly large 
group of individuals.

diverse youth well beyond its intent of stopping undocumented immigration. SB 1070 may foster an environment 
where immigrant youth and their non-immigrant peers are distrustful of authorities. Our examination of primarily 

punitive and exclusionary laws like SB 1070, even though the majority of the youth in our study were American 

the passage of laws that promote suspicion or fear in minority youth. Ironically, these pieces of legislation may 
undermine the very principles of American identity and love for the country that these groups seek to promote. 
Failing to act runs the risk of raising adults who are distrustful of authorities and indifferent or even suspicious 
of those who write laws and implement them. 

Lastly, an important factor to consider is the long-term effect of punitive legislation such as SB 1070 on the 
perceptions of young individuals as they become adults and active members of their communities.  Perceptions 

which are being considered in various states across the country, and can affect how individuals think of their 
position in society, and what their rights and responsibilities are. Thus, laws like SB 1070 may have important 

of SB 1070 among a small sample of youth in Arizona. We hope this work can serve as a call for both researchers 
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Language, Language Development and Teaching English to Emergent 
Bilingual Users: Challenging the Common Knowledge Theory in

Teacher Education & K-12 School Settings

Christian Faltis

Abstract

Popular views about language and how children and youth learn language are based mainly in cognitive approaches 
in support of a common knowledge theory of language development.  This common theory feeds into the efforts 
to increase teacher and learner accountability as measured on narrow assessments of what it means to use 
language well and in academic contexts.  I show how certain scholarship supports popular view of language and 

and educational policies for teaching emergent bilinguals students and English learners.  The article concludes 
with a discussion of alternative approaches to language and bilingualism, and particularly, what these alternatives 
mean for teacher education and practicing teachers who teach emergent bilinguals and English learners across 
disciplines.   Alternative approaches include arguments for language learning as a complex adaptive system 
in which language emerges from localized practice, self-organizes in unpredictable ways, and co-adapts in a 
nonlinear fashion depending on the kinds of interpersonal interactions learning bring to and are afforded by 
practices.  

Introduction

 Nationwide, it is well-known that the majority of public school classroom teachers are monolingual 

widely known in educational circles that the number of English learners in public schools has been on the rise 

What this national scenario of language diversity strongly suggests is that public school classroom 
teachers need to be much more knowledgeable about the learning needs of emergent bilingual children and 

time in the history of public schools, classroom teachers are being held responsible for ensuring the success 

it has been pointed out that classroom teachers already have common, popular knowledge about language 

in and about English throughout their lifetimes.  What classroom teachers appear not to know much about, 
however, are the complexities of language, bilingualism and language acquisition, particularly as posited in the 
new wave of sociocultural theories of second language development in the contexts of bilingual and polylingual 

monolinguals vs. bilingual students as dynamic, interactive bilingual users.  

learning outcome-measures, it appears that numerous teachers, particularly those who entered teaching in the 
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promoted as the most effective way to teach English to emergent bilingual students and English learners.  It takes 

language contributes to the swelling number of English learners who make little progress in English development 

Overview of the Paper

This paper begins with claim that the general teaching force holds a set of popular views about language 

support a common knowledge theory of language development.  I make the argument that these popular views 
dovetail nicely with efforts to increase teacher and learner accountability, the new education discourse.  I also 
attempt to show how certain research-based literature supports both the new education discourse and popular 

directed at teaching emergent bilingual students and English learners support and are supported by the new 
education discourse and the common knowledge theory of language development.  

The paper ends with a discussion of alternative approaches to language and second language development, 
a set of less well-known theoretical arguments about language and language development, and what these 
arguments might mean for teacher education and practicing teachers.  Among the alternative arguments I suggest 
have important implications for teacher education and teachers of emergent bilingual students and English learners 

system, needs to be viewed as an essential part of their language development.  In other words, emergent 

Popular Views of Language and Language Development

 The current teacher force responsible for teaching emergent bilingual students, either in separate or 
heterogeneous classrooms, has been socialized in their homes and through formal K-12 and college schooling to 
accept certain popular views about the nature of language and how people learn languages. Among the popular 
views of language and language development that have been formally and informally taught with good intentions 
are as follows: 

grammatical system of structures, which become the basis for how learners communicate thoughts and ideas. 

correctly.

All four views stem from a long standing cognitivist perspective of language and language development, 
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speech ultimately depends on explicit instruction in which learners take in language, which is then used to 

a separate, countable entity, which implies that it is not essential for teachers to understand bilingualism and its 
role in the development of English.  For the purpose of this paper, I refer to popular views collectively as the 
common knowledge theory of language development.  In very simple terms, the common knowledge theory posits 
that language is an internal code that is organized mentally through a Universal Grammar that adjusts to the 

richness, and diversity of their developing linguistic system increases.  According to this set of ideas, the best 

coupled with error feedback, over a range of language tasks that enable students to practice language, which 

knowledge can be seen in the traditions of how foreign languages and English for newcomers are taught.
This common knowledge theory of language development has directly and indirectly informed educational 

policies, such as NCLB derivatives and state level language policies, particularly in states such as California and 

explicitly teach and correct language forms to English learners, which are then assessed on English language tests 

Language Development and Teacher Quality

Under NCLB legislature and new state language policies, teacher effectiveness has become a central 
focus of the national dialogue on educational reform, and teacher education programs are being scrutinized 

English.  Under the mandates, the common knowledge theory of language development have been appropriated 
as part of the new educational discourse about second language development aimed at improving language and 

Teacher educators and classroom teachers are being pressured, and in some cases directly ordered 
to explicitly teach English learners language forms and language functions in order to meet language-learning 

Academic Performance Index, as required by NCLB legislature.  This new educational discourse has been 

education who draw mainly from cognitive approaches to language and language development listed above.  

Educational Discourse and What Teachers Need to Know about Language
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The beginnings of the new educational discourse on what teachers need to know about language teaching 
and accordingly, and what teacher educators should teach them can be traced back to a position paper written 

What 
Teachers Need to Know about Language
L2 acquisition expert, and Snow, a noted cognitivist, lament that “…poor language outcomes for English language 
learners in California and elsewhere could have been avoided had teachers known enough about conditions for 

They proclaim that, “Often, explicit teaching of language structures and uses is the most effective way to help 

attention to language forms and uses appeared the same year as their paper.  In a highly cited meta-analysis of 

instructional approach to language outcomes as measured by metalinguistic judgments about language, discrete-
point responses, constructed, or open responses.  Norris and Ortega distinguished between studies that had a 

to pay attention to rules and come up with their own understanding of the rule.  On the basis the their meta-

cautioned readers with the caveat that “measurement of change induced by instruction is typically carried out on 

then it is safe to conclude that students who learn language this way will show improvement over time if they 

junior high school classrooms, and just 1 came from an elementary classroom setting. Moreover, Norris and 

the treatment settings.  Evidence for language development depended mainly on how well students performed 

less opaque terms, the studies selected for inclusion in this meta-analysis included mainly adult, college learners 

Findings from the Norris and Ortega study have been interpreted widely in recent educational literature 

ample 
evidence
language is far more productive than merely exposing students to abundant English and incidentally addressing 
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learn English through communicative-based activities “may never acquire [my emphasis] many critical linguistic 

In a synthesis of educational research on teaching English learners in K-12 settings, Saunders and 

in making claims for the strength of the evidence with respect to implications for the kinds of knowledge 
and practice teacher educators should draw on for preparing teachers of English learners.  They present 11 

instruction for English learners, with the implication that teacher educators should promote their guidelines.  
Two of the 11 guidelines for improving English language instruction they propose are their “best guesses” 

that the guideline “has a strong supportive body of evidence, but few of the studies were conducted with U.S. 

the message to teachers is to err on the side of explicitly teaching English learners with a focus on form, even if 

framework about how best serve the language and educational needs of emergent bilingual students is left 
unexamined and thus, presumably of little or no importance for teachers.   

State Policies About Teaching English to Emergent Bilingual Students

Within current climate of accountability, state-sponsored educational and language-related policies about 
teaching emergent bilingual students and English learners ignore the irrelevance of the educational research 
on instructed second language teaching for K-12 U.S. classroom settings or for developing bilingualism among 
emergent bilingual users. Rather, the policies align uncritically with common knowledge theory language 
development and the new education discourse about needing to hold teachers and teacher educators accountable 
for developing English in the English learners they teach. 

In Arizona, California and other states, policies concerning language teaching call for English language 
instruction that focuses on form through direct instruction and error correction over approaches that promote 
content-based meaningful communication in L1 and L2.  For example, in Arizona, all teachers are required to have 

teaching of language forms in sequential order, providing corrective feedback, and teaching English separately 

error-free language, ideally within one academic year.  Students can exit from these English-focused classes and 
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SEI for teaching English learners.

For the remainder of the school day, students are placed with credentialed teachers who have been minimally 
prepared to teach English learners.  All California credentialed teachers are required to earn a Cross-Cultural 

Neither of these ways of preparing teachers for teaching English learners adequately equips teachers 
with the theoretical and practice knowledge needed to meet the complex learning needs of emergent bilingual 

secondary level English learners in California are considered to be Long Term English Learners – having been in 

research that support a common knowledge theory of language development and popular views of how children, 

practices that involve language, both L1 and L2, in dynamic ways.  

Contemporary Alternatives to The Common Knowledge Theory

Contemporary scholars interested in language and language development reject the basic premises of the 
common knowledge theory of language development, and by implication, the educational assumptions about the 
role of explicit instruction of language forms for developing mastery of language.  There has been what Block 

sciences for understanding language and language development.  Rather than viewing language as an internal 
built-in syllabus that guides learners along a predictable path of development, contemporary scholars who 
have made the social turn posit that language is a complex dynamic system, which emerges from interpersonal 

development, cognition is necessarily tied to social activity, and language emerges from, not prior to social 
interaction.  Moreover, English learners in school are better understood as L2 users, whose language-using 
patterns emerge from and within a complex dynamic system, in which elements of L1, L1/L2 and L2 co-adapt 

In contemporary socio-cognitive and sociocultural approaches to language theory, there is no such thing 

feature of the common knowledge theory of language development. 
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essentially a social construct that is non-linear, unpredictable and that emerges only through interactive practices 
that are local, repetitive, and focused on forms and functions according to community norms of usage.  In this 

Seen from this theoretical framework, grammatical structures in language emerge from interpersonal 
interactions across multiple localized settings in which children and youth use language socially and in academic 

“As speakers communicate, they co-adapt their language use on a particular occasion.  From such repeated 

L1, L1/L2 and L2 grammatical structures live and grow within the language-using patterns, and the language-
using patterns change and co-adapt, sometimes quickly, sometimes slowly, and sometimes, even revert to 
earlier patterns.  Emergent language also depends on other variables– the users age, investment, resources, 
patterns of interpersonal interaction, and prior L1 and L1/L2 language experiences, but not on pre-existing 
mental codes.  Stability in emergent language is temporary as emergent bilingual users of English interact across 
local environments for different purposes, at times relying on their L1 as well as their L1/L2 language-using 

L2 grammatical structures for language users involves a process of partial settling or sedimentation

It is important to point out that from socio-cultural and socio-cognitive perspectives of language 
development, the emergent grammar in the language-using patterns of second language learners is necessarily 

interpersonal interaction and participation in local social practices as L1/L2 users communicate in their developing, 
imperfect L2 to interact with others, interpret meanings, and show their knowledge.  It is untenable from 

grammatical structures and language patterns that work across localized content areas.  There are certain 
members of a language community who may help learners to notice how their participation improves if they 

from the social context in which language is used is in and out itself ineffective for the reasons presented above.  

Implications for Teacher Education and Teaching English Learners in K-12

interaction has implications for teacher education and classroom teachers. Teacher education should orient 

in the various content areas in school – art, language arts, literature, music, mathematics, social studies, and 
science– in ways that promote the emergence of language-using patterns through interpersonal, interpretive and 

they heard, and gave accounts of what they understood using art, written text, and other presentational means, 
their language blossomed.  The children conversed about many topics using language for social interaction as 
well as for academic purposes. Their language-using patterns were imperfect as should be expected, and their 
language usage varied in complexity, as their emergent complex systems co-adapted to new localized language 
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and content learning experiences.  In this study, there were no expectations of linear language development or 
perfect language use.  The children interacted with adults about the meanings they interpreted from the stories.  

gained access to and participated in a rigorous curriculum by engaging in a range of social interactions around 
right instructional conditions, 

can interact, interpret, and express understanding of academic content when teachers organize instruction 
around interactive, communicative-based classroom experiences.

What this new sociocultural and socio-cognitive research and theoretical perspectives are saying is that 
teachers and the teacher educators who prepare them need to learn how to plan challenging classroom experiences 

use their L1, their L1/L2, and their developing L2 for a range of purposes within academic contexts. Children 
and youth with imperfect abilities in conversational English are capable of interacting with, interpreting, and 

to learn language forms there is little opportunity for students to hear language being used to express ideas, to 

in predictable ways, when they are invited to participate in social interactions around academic content topics. 

they can engage in the practices that involve L1-, L1/L2- and L2-using interaction patterns needed to learn fully in 
school contexts.

Changing Popular Views on Language Development and Bilingualism

It will take much study on the part of teacher educators and teachers to recalibrate thinking about the 
principles and practices embodied in the common knowledge theory of language development.  The ideas and 

understanding the complex adaptive systems approach to language or the language as local practice theory in 
social-cultural literature on language and languages. The challenge is there, and my hope is that teacher educators 
and teachers alike realize that the common theory that guides much of what is happening in schools today is 
misguided, and must be replaced with more sociocultural understandings of language and language development.  

Emergent bilingual children and youth will not learn the kinds of language and language functions needed 

to more accurate.  To continue to teach language to English learners based on this view of language can only 
contribute to frustration among teachers and schools. Emergent bilingual students will, however, show progress 
if they engage with the teacher and classmates in well planned and well supported interactive, interpretative, and 
demonstrative communicative events that draw on their L1, L1/L2, and L2.  

The evidence is mounting to suggest that among the chief reasons for the burgeoning number of long 

with a narrow English only-curriculum, in which English is taught through explicit focus on forms, student errors 
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are constantly corrected, and communication with English speaking students is reduced.  In addition, English 

What all emergent bilingual students need is full access to the content with teachers who have a sociocultural 
understanding of language and language development among bilingual and polylingual language users. As de Jong 

to look at rather than through the language demands of the classroom in order to support language scaffolding 

of language development, and to see language-using patterns, there is new hope that emergent bilingual users 
will be more equitably successful in the core content areas of art, language arts, literacy, mathematics, music, 
science, and social studies than is currently happening.  Such a turn toward understanding language and language 
development of emergent bilingual users is particularly important with the inevitable advent of the Common Core 

only will teachers and teacher educators need to re-orient their pedagogical knowledge toward the Common 
Core standards, but they will also need to re-think their understandings of bilingual language development to 

language practices directly involved in teaching and learning academic disciplines that includes knowledge of how 

make sense of content area knowledge and activities. Now is an opportunity for teachers and teacher educators 

language demands made across the academic content areas.  
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Abstract

rates for children with different levels of reading skill in third grade, by race-ethnicity and poverty experience.  

well-being of children.  Results for these indicators presented here measure poverty, median family income, 

Finally, policy and program initiatives are recommended to improve the educational achievement and outcomes 
of Hispanic and other children, and to increase the economic security and well-being of their families.

Introduction

describe important aspects of the lives of Hispanic children, compared to other children, with regard to early 

methodologies used in these research projects are available in the citations provided.   

calculate high school graduation rates for children with different levels of reading skill in third grade, by race-

indicators measure poverty, median family income, Prekindergarten enrollment, and NAEP fourth-grade reading 
test scores.  

policy and program initiatives are recommended to improve the educational achievement and outcomes of 
Hispanic and other children, and to increase the economic security and well-being of their families.  Results 

The First Years of Education, Poverty, and High School Graduation

The minimal milestone for children to reach is high school graduation, if they are to transition successfully 
into the labor force as young adults.  Formal education that begins early in the lives of children can play a critical 
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resources can slow or block the progress of children.  This section presents new research focused on these 
issues.

Third Grade Reading Skills

shift from “learning to read” to “reading to learn.”  Until about third grade, teachers and students spend a great 

degrees.  After third grade, elementary school curricula generally assume that children have achieved a mastery 
of reading.  The focus shifts to using these reading skills to learn about other topics.  As a result, students who 
have not mastered their reading skills by third grade will be at a substantial disadvantage, compared to other 
students, as they move further through elementary school, and beyond.

The new study of how third grade reading skills are related to high school graduation began with a review 

might plausibly assume, or hope, that most children would be reading at or above grade level.  However, it turns 

and one-third are reading below the basic level.  

the reading skill of third graders, and then followed these same children into young adulthood.  Rates are 

been poor during the study, and for those who have experienced at least one year of family poverty, separately 

12 percent did not.  Graduation rates vary enormously for children with different reading skills in third grade.  

Learners were slightly larger for Hispanic students than for White students, at 10 versus 7 percentage points, 

Learners. 
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improvements, by 2010 poverty rates for Hispanic children in native-born and immigrant families continued to 
be 2-3 times greater than for White children in native-born families.

in families whose income rises above the poverty threshold, while others live in families whose income drops 
below the poverty threshold, the proportions of children who over an extended period of time spend at least 

th grade.  

31 percent for White children.  The proportions would be even higher if it had been possible to determine 
the poverty status of children for every year between 3rd and 12th grade.  Thus, more than one-half of Hispanic 
children and more than one-third of White children experienced at least one year of poverty during their school 
years.

grade, the percent not graduating from high school is 33 percent for Hispanic children, substantially higher than 
the 22 percent for White children.  The rates are about one-half as large, but still substantial, for children with 

11 percent for White children.  Thus, children in poor families are in double jeopardy:  They are more likely 
to have low reading test scores, and at any reading skill level, they are less likely to graduate from high school.

The consequences for Hispanic children are particularly profound, because they are more likely than 

Hispanic children who experience both, the chances of not graduating from high school are substantially higher 

PreK-3rd Education and Hispanic Prekindergarten Enrollment

Hispanic children, for the years leading up to third grade.  High-quality Prekindergarten programs can play a 
critical role in raising reading skills by third grade, because they can dramatically expand the time that children 

elementary grades, children spend three full years in school by the end of third grade.  In addition, for many 

Kindergarten.   However, if children begin Prekindergarten at age 3 in a full-blown PreK-3rd program, they 
rd 
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Beginning with these earliest years of education, high-quality early education programs have been found 

Particularly low rates of Prekindergarten enrollment for Hispanics are found for Mexican-origin children 
both in immigrant families and with U.S.-born parents and for children in immigrant families from Central 

from Central America.

Why Prekindergarten Enrollment is Low for Hispanics

One plausible reason for low Prekindergarten enrollment that is sometimes cited, particularly for Hispanic 
immigrants, is a more familistic cultural orientation.  The idea is that immigrants from familistic cultures may 
prefer child-care provided at home by parents or other relatives, instead of by non-relatives in formal settings.  
There are, however, alternative, socioeconomic barriers that can limit enrollment.

Early education programs may cost more than parents can afford to pay, or the number of openings 
available locally may be too small to meet the demand.  Although federal and state governments have policies that 

Also, available programs may lack home language outreach, or they may lack teachers with a minimal capacity to 
speak to a child in the home language.  In addition, parents with limited educational attainments may not know 
how to access early education programs, or may not be aware that these programs can foster school success 
for their children. 

A recent study has estimated the extent to which enrollment gaps separating White children with U.S.-born 
parents, on the one hand, from immigrant or race-ethnic minority children, on the other, can be accounted for by 

American children in immigrant families and with U.S.-born parents, as well as children in immigrant families from 
Central America, the results indicate that socioeconomic barriers can account for at least one-half and perhaps all of the 
enrollment gap separating them from White children with U.S.-born parents, while most estimates indicate that cultural 

These results may be surprising.  But they are consistent with the strong commitment to early education 

Mexico than in the U.S., and given that poverty for the Mexican immigrant group in the U.S. is quite high, it is not 

In sum, familistic cultural values are sometimes cited to explain lower early education enrollment among 

percent, and for some groups, perhaps all of the gap.  These results point toward the need for public policies 
that increase access to and the affordability of high-quality early education. 
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Family Economic Circumstances

Results reported above highlight the critical role that economic resources play in ensuring that children 
have access to high-quality early education and health insurance.  This section of the paper focuses on the 

the magnitude of available resources.

Median Family Income

The typical Hispanic child in the 2010 Current Population Survey lived in a family with a median annual 
income that was less than half as large as the median family income of White children with U.S.-born parents, 

U.S.-born parents experienced a median family income that was an enormous $32,000 greater than for Hispanic 

large proportion of Hispanic children in both immigrant families and in families with U.S.-born parents.

Parents’ Education 

The educational attainments of parents are important for a complex set of reasons.  In the short run, 
parents with lower educational attainments tend to work at occupations that offer lower incomes, which limits 
the economic resources available to children in these families.  It also has long been known that children whose 
parents have completed fewer years of schooling tend, on average, to themselves complete fewer years of 
schooling and to obtain lower paying jobs when they reach adulthood, compared to children whose parents have 

The 2010 American Community survey indicates that 7 percent of White children with U.S.-born parents 
have fathers who have not graduated from high school.  This more than doubles to 17 percent for Hispanic 

At still lower educational levels, parents whose education does not extend beyond the elementary 
level may be especially limited in knowledge and experience needed to help their children succeed in school.  

only a few years of school.  Parents with little schooling may, as a consequence, be less comfortable with the 
education system, less able to help their children with school work, and less able to effectively negotiate with 
teachers and education administrators.  Among White children with U.S.-born parents, 1 percent have a father 

The comparatively high proportion of Hispanic children with U.S.-born parents who have not graduated 
from high school, and the even higher proportions of Hispanic children in immigrant families with parents who 
have limited educational attainments no doubt contribute to their comparatively low family incomes, as well as 

education for many Hispanic parents.
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Parents’ English Fluency

work, and they may experience barriers to engaging schools on behalf of their children.  The 2010 American 
Community Survey indicates that only 0.2 percent of White children with U.S.-born parents do not have an 

comparative effect on the parental income and parental school engagement for Hispanic children with U.S.-born 

toward the need for public policies to ensure that schools and other public and private agencies reach out to 
many Hispanic immigrant parents in Spanish, and also for public policies to facilitate the learning of English by 
Hispanic immigrant parents who have moved to the U.S. seeking success economic and educational success for 
themselves and their children. 

Public Policies to Improve Education and Economic Well-Being

educational outcomes for children.  First, high-quality PreK-3rd education is critical to improving the reading skills 
of children by third grade, and therefore to increasing high school graduation rates.  Second, it is important to 
increase education and income among parents.  Particularly promising are dual-generation programs that link 
high-quality PreK-3rd education with sector-based work force development program for parents which provide 

The PreK-3rd Approach to High Quality Education

based Prekindergarten or Head Start, is essential to increase access to and the affordability of Prekindergarten 
for these children.  To really make a difference, this must high-quality Prekindergarten education.  

approach most likely to have the maximum positive effect in the long-term is one that is aligned and coordinated 
rd 

Return on investment in PreK-3rd.
implementation of these features of a successful PreK-3rd educational system.  How much difference does a 
high-quality PreK-3rd program make?  Increased skills and success for children can lead to very large, long-term 

rd approach 
implemented in Child-Parent Centers in Chicago found improved educational outcomes.  For every $1.00 

an enormous long-term return on investment.
There are, of course, costs associated with implementing high-quality PreK-3rd education.  In the Child-
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Parent Centers, for Prekindergarten the additional cost per year is about $1700, with a total cost per child of 

Strategy for implementing PreK-3rd. It is important to begin making these investments now.  Prekindergarten 
and PreK-3rd are not luxuries.  They are essential to meeting the early-learning needs of young children.  Because 

in a smaller number of schools to develop high-quality programs, rather than spreading additional resources 
widely across lower-quality programs.  After high-quality programs are implemented, these programs can serve 
as a model and can provide best-practice lessons and technical assistance to diffuse high-quality education 

rd approach, see 

Language instruction. In addition, results presented here highlight the fact that special attention should 
be paid to English Language Learners.  Children who learn English after their home language is established, 
typically around age three, can add a second language during the Prekindergarten and early school years.  This 
bilingual skill leads to long-term cognitive, cultural, and economic advantages.  A dual-language approach to 
teaching has been found to be effective for English Language Learners, while not having negative consequences 

young English Language Learners to English.  They can also adopt teaching practices that support home language 
development.  Teachers who encourage the families of children to talk, read, and sing with the child in the 

In designing education programs for students who are English Language Learners, results from two 

Dual-Generation Strategy for Academic Success and Economic Well-Being

It also is essential that public policies address the problems of low family income and poverty, because 
children in families with limited economic resources experience a variety of negative development outcomes, 

is a dual-generation strategy which links high-quality PreK-3rd education with sectoral job training for parents 
that leads to a credential for well-paid, high-demand occupations.  This approach is more than just job training 
in three important ways.  

First, it is sector-based.  The idea is to identify occupations such as nursing, or high-tech jobs where there 
is a growing demand in the local labor market.  These jobs should provide a clear path of credentials and skill 
improvement which lead to middle-class incomes.  

Second, it is essential that the program include well-targeted family support and peer support services.  
To ensure that low-income and English Language Learner parents succeed, they need an extensive set of services 

access to actual jobs in the local economy.  
Third, this workforce development program should be linked with high-quality PreK-3rd education, 

because of the potential synergies between the two.  For example, parents who see their children in a safe, high-
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quality early education programs with caring and effective teachers will feel more comfortable in leaving their 
children while they participate in their own skill development, and ultimately in the labor market. By the same 
token, children who see their parents in engaged in their own school work, studying and doing homework, are 

Conclusion

poor families, and many have parents with limited education.  Because low reading skills and poverty lead to 
high rates of not graduating from high school, and because limited parental education can act as a barrier to 

programs be developed and implemented to provide the opportunity for these children to succeed in school 
and in life.  This is important not only for these children and their families, but also to the larger society, and to 
the predominately white non-Hispanic baby-boom generation in particular, because the baby-boom generation 
will depend for their own retirement on the economic productivity of these children as they enter the labor 
force during the coming years. 
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Abstract

attention to the quality and content of the teacher preparation for this group of ELL teachers. Situated within 
this framework, this article problematizes an acceptance of mainstream classrooms as English-only, monolingual 
learning environments in mainstream teacher preparation.  While English is the dominant medium of instruction 
in mainstream classrooms, a monolingual approach is problematic as it fails to draw attention to the role that 

Introduction

These ELL enrollment increases combine with political, economic, and other educational trends to create 
a situation where many ELLs are placed fulltime or for most of the day in mainstream rather than specialist 

in a relatively short time may not always have access to the necessary human and material resources to support 

program. In these cases, administrators often resort to mainstream placements for their ELLs. In 2003, nearly 

imply that instructional time that is dedicated to specialized language and literacy development is not necessary 
or that the reduction in specialist language teachers and programs is necessarily a positive trend. In fact, a recent 

expertise at all decision-making levels in successful school districts. 
The increase in ELL mainstream classroom placement has been accompanied by targeted accountability 

for ELLs under No Child Left Behind.  As a result, attention has shifted from bilingual and ESL classrooms 
and specialist teachers to what happens in mainstream classrooms and how to effectively prepare mainstream 
teachers to work with ELLs. Most states are only in the beginning stages of including requirements for preservice 
mainstream teacher preparation and/or developing policies for systematically providing ELL-related inservice 

resources for teaching.  In this study, California distinguished itself by its focus on linguistic diversity, as opposed 
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teachers. In addition, three districts were in states with a requirement of a certain amount of professional 
development hours.

It is perhaps not surprising, then, that many mainstream teachers lack basic foundational knowledge 

willingness to accommodate their instruction for ELLs in order to ensure the integration of language and content 

clear and has indeed been recognized. Several frameworks for improved mainstream teacher preparation for 

language teachers nor do they deny the need for the continued preparation of language specialists. They aim 
to outline the necessary knowledge and skills related to issues of language and culture in the classroom that 

focuses on a dimension that receives minimal attention in these frameworks, namely the monolingually oriented 
learning environments that by default dominate mainstream classrooms. I argue that, while the frameworks often 
include reference to the role of the native language in second language acquisition processes, actual classroom 
practices provide minimal guidance for mainstream teachers to become advocates for additive bilingualism.

Mainstream Teacher Preparation for ELLs

To date, most studies on mainstream teacher ELL preparation and ELL student achievement have been 

the roles that language and culture play in school for ELLs and the ELL-targeted second language, literacy, and 

mainstream teachers of ELLs need to have. They subsequently outline understandings about language, language 

terms of sociolinguistic consciousness and valueing linguistic diversity. Sociolinguistic awareness focuses on the 
integral connection between language, culture, and identity and the sociopolitical contexts of language use. They 

languages as a resource for teaching is largely invisible.  
Unfortunately, the research base documenting how ELL-related knowledge and skills are and can be 

effectively included in the teacher preparation program lags far behind the discussions on conceptual frameworks. 
Small-scale studies that focus on individual programs has indicated that institutional support is important and 
that changes in course syllabi, professional development for faculty, and content and ESL faculty collaboration 
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Since these preparation models are connected and linked to general education teacher preparation 
programs, it is almost unavoidable that they focus on how English-medium environments can be made more 
accessible to ELLs. The role of the native language in second language learning is acknowledged and respect 

article illustrates the sociopolitical context of this monolingual stance, its potential impact, and the importance 

ELLs, are prepared to effectively negotiate monolingual policies and practices for their ELLs. 

Monolingual Lenses in U.S. Educational Policy

Language policies for ELLs are typically considered from the perspective of explicit policies that affect 
special language programs for ELLs. Current policies clearly favor an English-only approach to teaching ELLs. 

and/or prohibits the use of and access to core instruction in languages other than English. 
Though not explicitly formulated or positioned as language policies, national and state educational reform 

efforts to improve the quality of schooling for all students nevertheless greatly shape language practices in 

have accompanied many of these educational policies are reinforced through the monolingual assumptions that 

These assumptions and practices greatly affect the mainstream classroom environment for ELLs.

Similarly, the measurement of achievement, annual growth, and learning gains in and through English on 

such that their scores on an English achievement test are reliable and valid.  Even with the most academically 
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Monolingual Stance through Standardization

Another aspect of the monolingual lens of current educational reform is the assumption that, despite 
student diversity, the same approach to school improvement or classroom interventions will be appropriate. 

For instance, in the wake of NCLB and Reading First, older ELLs were often assigned to receive 
interventions designed for struggling native English speakers. However, the texts used in these classes were 

in English lie in vocabulary development and reading comprehension, and not in the decoding and basic skills 

The Limitations of Monolingual Stances or 
The Need for Multilingual Orientations

The placement of ELLs in monolingual settings becomes problematic when teachers or administrators 

mere placement of ELLs in mainstream classrooms without attention to their linguistic and cultural needs can 

mainstream classroom settings, it should be noted that the shift to more English-only special language programs 

When it comes to effective practices for ELLs, the research consistently points out that additive rather 

knowledge and experiences affect how and what they learn. Applying this principle to ELLs implies using and 

clarifying and assessing content learning, building social relationships, teaching key concepts, making cross-

From these observations we have to conclude that, even when ELLs are placed in English-medium settings, 
these schools and classrooms should not become monolingually-oriented contexts of learning. Arguably, they 
do not need to – taking an additive multilingual and multicultural stance can and needs to extend to mainstream 

oriented policies and practices that largely ignore the cultural and linguistic resources that ELLs bring to school.  
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In fact, doing so would deny ELLs equitable access to opportunities to learn and achieve optimally within the 

Teacher Preparation for ELLs in Monolingually Oriented Classrooms

If the majority of teachers of ELLs will in fact be working as mainstream teachers in English-medium 
classrooms that are monolingually oriented, it challenges teacher preparation program to provide them with 

cultural resources for instruction in these contexts.  Given equity and excellence for ELLs as our goal, the 
ability to challenge monolingualizing trends in educational policies and to advocate for multilingually oriented 
practices become essential, non-negotiable skills for teachers and administrators working with ELLs. While it is 

to create the most optimal learning environments for ELLs. Teachers and administrators need to show respect 

tolerance of the native language at beginning stages of second language development and develop the knowledge 

Both dimensions are presented in more detail below.

Supporting a Multilingual Stance

abroad, and exposure to culturally diverse settings assists in the development of more empathy for the task ELLs 
have to face . Research on study abroad and other culturally diverse placements have demonstrated that these 

bilingual individuals into the mainstream teaching force and to provide opportunities within teacher preparation 

explain the importance of multilingual practices such as the use of cognates in vocabulary teaching, grouping 
strategies by native language, cross-age tutoring with students from the same language background, creating 

strategies that tap into students personal and communal funds of knowledge and use these understandings to 
adapt curriculum in ways that are more appropriate for ELLs, student-centered, and still connected to content 

Administrators, too, need to develop knowledge and skills to support multilingual approaches.  Examples 

signage, bilingual hiring practices, and how to facilitate access to interpreters. When evaluating teachers, they can 
encourage and expect multilingual practices and materials and ensure that teachers use appropriate differentiation 
strategies for ELLs. 
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Bilingual advocacy

practices related to curriculum, pedagogy, and assessment.  Preservice teachers need to understand the linguistic 

and Response to Intervention carry the assumption that the needs of ELLs will be addressed. In practice, 
however, implementation of such policies and initiatives has consistently overlooked the distinctive needs of 

into consideration.  Mainstream teachers need to understand the difference and use their understanding the role 
of language in school and the processes of bilingualism and second language acquisition to advocate for effective 

A second step is to enhance this critical analysis with a bilingual lens. When discussing home-school 
relations and communications, teacher preparation programs can discuss how to support parents in their efforts 

the importance of including native language assessment data. They can learn how to disaggregate assessment 

schooling.
Conclusion

The increased linguistic and cultural diversity combined with the monolingualized nature of schooling in 
the United States adds a new layer of complexity for mainstream teacher preparation.  The diversity of ELLs 
and the importance of additive multilingual and multicultural practices for effective ELL schooling challenges 
teacher preparation programs to go beyond providing teachers with a toolkit of second language methods and 
basic principles of learning a second language.  Rather, they need to ensure that mainstream teachers understand 
bilingual learners, bilingual development, and ways that they can build on and extend students linguistic and 
cultural resources. Moreover, they need to provide future educators with the skills to critically analyze national, 
state, and district policies through a bilingual lens and identify areas where change is needed.

Advocacy for a multilingual stance and practices is more important than ever as more and more ELLs 
are schooled in English-only mainstream classrooms or language programs. Preparation programs need to 

into consideration as a starting point for district, school and classroom policies and practices. Such expertise 
includes:

An understanding why multilingual practices are essential for ELLs and why this stance is not limited to 

play in content learning, in language and literacy development, and in their successful integration into the 
sociocultural environment of the school.
Advocacy for and engagement in multilingual practices. They need to be able to examine policies from an 

resources for instructional purposes and to leverage school and community resources to support their 
instruction for ELLs. 
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Abstract

generation of Latinos will have on all aspects of life in Arizona merits a closer look. In this qualitative study, 

themes of fear and community tension which arose throughout the interview data demonstrate that the health 
of our youngest learners as well as their access and ability to attend extended learning opportunities provided 
by community partners such as Pediatrics Plus, is being impacted by the wider anti-immigrant policies in Arizona. 

development, we can work with other stakeholders to improve their opportunities for healthier minds and 
bodies, for academic success, and for a brighter future.

Introduction

needs or well-being of the fastest growing population of children are met because they are an important part of 

readiness or the lack of it is strongly correlated with factors such as access to health care and wellness services, 
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Demographics

Within the population of children currently preparing to enter our education systems, Latino children 

students enrolled in prekindergarten through 12th

was born in the United States.
Socio-economic diversity also exists within the Latino population. While many Latinos have achieved 

The need to improve academic outcomes among young Latinos cuts across social class lines, because even 
children from middle and high SES families lag behind comparable Whites in school readiness and achievement 

that poverty impedes many Latino families from enrolling their children in preschool.  The cost of tuition and 

The growing population of Latino children is impacted by a number of key factors known to impact school 
readiness.  Two-thirds of Latino infants and toddlers have mothers who have not attended or completed college 

Furthermore, the vast majority of Latino families with young children chose to use relatives versus childcare or 

population.
Importance of Regular Pediatric Care

and educational outcomes. For example, prenatal visits provide an opportunity to prevent and address disabilities 

to promote health as well as both prevent and address disability and delay.
Physicians assume a primary role in systematically screening young children for both developmental 

for more in-depth evaluation to determine presence of a disability. Through comprehensive evaluation, some 
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intervention. To illustrate, intervention for younger children with autism spectrum disorders results in greater 

prevent diseases that may lead to health issues and developmental delays and result in great cost for children, 

health as well as preventing and addressing disability, we not only help children and families, but we also can 

children can affect all children and families within the community.

reported that approximately seven out of ten Latino uninsured children who may be eligible for health coverage 

Political Climate

U.S.-born and immigrant Latino children in Arizona may not be receiving proper regular health care due 

live in fear of being detained, trapping many women in abusive relationships and work environments thereby 

SB1070, children feel a distrust of law enforcement agencies as well as have lower self-esteem. Immigration 
roundups can systematically marginalize Latinos resulting in lack of accessibility to needed services, including 

how these children are being affected by the recent roundups in Maricopa County. Parents may feel that the risk 

Theoretical Framework

should acknowledge that the individual and the socio-historical environment integrally build on each other.  
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The microsystem refers to the relationships between a person and his or her immediate setting. The 

peer groups.  Third, the exosystem is an extension of the mesosystem and includes both formal and informal 

immediate settings.  Examples of the exosystem include the neighborhood, the mass media, all of the various 
levels of agencies of government, the distribution of services and goods, and informal social networks. Last, 
the macrosystem differs from the previous systems in that it does not refer to particular contexts but rather 
to broad institutional patterns of the culture. Macrosystems carry information and ideology. Bronfenbrenner 

types of settings. 

development. Vygotsky emphasized that human learning is always mediated through interactions with others, 

remains a shortage of studies that investigate how such policies impact the youngest Latino learners.  Studies 
such as this one have the potential to inform discussions by all stakeholders, from policymakers to those who 
regularly interact with young Latino learners. Therefore, the current qualitative study examined and documented 

in a community heavily impacted by recent immigration policies. 

Methods

Research Questions

Community Environment

We have focused on one pediatric clinic because of the scope and exploratory nature of this study. 

a particular topic, as is our case. Indeed, at the time of this study, there had been very little research conducted 
in Arizona examining the effects of current immigration policies on our youngest Latinos.  This qualitative study 
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opportunities for children and adults. Participants in the current study all work at the largest Pediatrics Plus 
clinic, situated on a major street in a city that has experienced frequent immigration raids. Furthermore, several 
raids took place at the supermarket directly across from the clinic two months prior to the beginning of this 
study. 

Participants 

Five individuals were interviewed as part of this study. Pseudonyms are used to identify all participants. 

Ruben. He was born and raised in Mexico and immigrated to the U.S. at age eighteen years. He has led the 

thirty-four years, has worked as an attending doctor at Pediatrics Plus for the past eight years. Mrs. Casillas is the 

the U.S. at age nineteen years. She has worked for Pediatrics Plus for twelve years. The fourth participant is the 
Building Manager, Mr. Basulto, who is sixty-three years old and was born and raised in Mexico and immigrated to 

Interviews

Each participant was interviewed on two separate occasions and each of the two interviews took place over 
a minimum of one hour.  Most of the interviews were conducted over a total of two and one-half hours. The 
purpose of in-depth interviews was to understand the experiences of the participants and the meanings they 

The Interview Protocol that we used draws on the theoretical framework provided by Bronfenbrenner 

their experiences in illuminating and memorable ways.

Each audio recording was transcribed verbatim. Two of the interviewees, Mrs. Casillas and Mr. Basulto, requested 
to be interviewed in Spanish. Their interviews were translated by the lead author. After the initial interview, 

Data Analysis and Coding

The analysis of the data focused on the participant interviews. We divided the analysis procedure into the 

developed. Coding categories were further developed to allow for new information to be included and to 
collapse some of the previous categories.  Two colleagues of the lead author were asked to independently code 
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Findings

Two major themes emerged from the interview data, with several subthemes within each theme. The 

issues and educational services issues arose due to fear in the community. The third theme was tension within 

discussed in greater detail below.

recent months, he stated that he had days in which he went an hour without seeing a patient. 

which was the focus of this study, has seen steady decreases in clients in recent years. She noted that the loss 
of revenue resulted in laying off about thirty percent of the clinic employees. In her words, “We have had to 
let go of people at all levels, from doctors to janitors.” Mr. Basulto, whose duties as building manager included 
monitoring the parking lot, also noted the drop in patients at the clinic. He reported that while the parking lot 
at times had not seemed adequate for the number of patients seen at the clinic, more recently there were more 
than enough open spaces and patient parking was no longer problematic. Ms. Lopez expressed worry about 

Pediatrics Plus six years ago. 

children. Mr. Basulto repeatedly discussed how parents of children being brought to the clinic seemed to be 
constantly looking over their shoulders. “The moms are always peeking around the corner onto the main street 
to make sure police cars are not around. They ask me if it is safe to go.”  Mrs. Casillas also spoke to this idea 

trip home after visiting the pediatric clinic.

participants, not Ms. Lopez, reported that recent immigration policies and raids in the community caused parents 

minor infractions. According to Mrs. Casillas, when parents do bring in their children the clinic, they often report 
taking routes that avoid busy intersections preferring to travel by side streets.  These alternate routes often add 
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as parents sought to avoid the area. Mr. Basulto, who became a naturalized U.S. citizen in 2000, shared this story: 

 I can understand why parents want to avoid any unnecessary trips. Right after SB1070 passed, I started 
changing out of my work clothes and into my Sunday clothes before driving home from the clinic. I 
cannot avoid major streets going home and I drive a beat-up car. I was scared to get pulled over just 

Mrs. Casillas shared this story about one of the female custodians, who has legal documentation to be in the 

avoid any major streets. Of course, this added at least 30 minutes to her commute. She shared that she 

the safest routes.  We all know what major streets to avoid.

Ms. Lopez communicated the story of a parent who was more than ninety minutes late for an appointment 

stopped in her car. Ms. Lopez commented that “she was pretty shaken up when she arrived with her two-year 
old and three other older children.”  

in which parents reported not feeling safe applying for AHCCCS or in one case, food stamps, because parents 

matter how many times I reassure them that they have nothing to fear, some parents refuse to believe that it 

“one parent says that his apartment building is known to have lots of undocumented families” and that is why 
that parent did not want to provide his address. Mrs. Casillas reported that she daily explained to families that 

status was not relevant for the children to access government services.
In addition to medical services, Pediatrics Plus was actively involved in bringing educational opportunities 

to the community by offering Saturday literacy classes for parents and their children and providing parents with 

monthly support group meetings, one for families of children with developmental delays and one for families of 

did not want to commit to participating in a class or educational group. The literacy classes and support groups 
were running with very low numbers of participants at the completion of this study. Currently, the classes and 
support groups are completely closed due to lack of family participation. 

growing divide between Mexicans who have emigrated from Mexico and those who identify themselves as 
Mexican but were born in the United States. Several of the parents, according to Mrs. Casillas, reported being 
harassed by U.S.-born Latinos while in the clinic waiting room. Returning to the issues of applying for AHCCCS, 
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Mrs. Casillas retold the story of a parent who commented that she was afraid to go back and talk to someone 
about AHCCS coverage for her toddler because the last time she was there and needed a translator, “the 
Mexican-American translator was ruder to her than the White women – like the translator wanted to prove 
she was better than her.”  

In response to incidents like this, Mrs. Casillas stated that they have held two staff development sessions 
to discuss the importance of treating all parents who come to the clinic with respect and stepping in when 

and as such, has launched a series of local advertisements sharing his own story as an immigrant to the United 
States. He expressed concern that if immigrant families do not feel welcome in clinics like Pediatrics Plus, they 

to schools. Ms. Lopez stated, “I hear a lot of parents in the waiting room saying [to other parents] not to share 

share may also prevent educational professionals from providing children with supports necessary for academic 
success.

Discussion

well as their access to medical care and educational enrichment will likely impact their overall development. 
Impacts may include their challenges to their identity development as learners as they interact with various 
members of their school communities.

ecologies help young learners have a sense of balance in their lives whereas high risk ecologies create stress and 

All of the participants in the current study noted that the number of children being seen at the clinic had 

explore this possibility in a follow up discussion with the participants, they were asked whether this was the 

immunization were sometimes incomplete and that during informal conversations, some parents stated that 

not be taking their children to see a physician until the child is seriously ill.  

issues that will impact early learning. If parents are not keeping doctor appointments, young Latino learners 
may be more likely to have health and developmental issues overlooked at a time when it may critically impact 

issues which can negatively affect their learning in the early stages of their lives. These same issues could 
be addressed early resulting in more positive health and developmental outcomes for individual children and 
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potentially others in the community. In addition to missed physician appointments, literacy classes and support 
group participation rates at Pediatrics Plus appeared to be negatively impacted by immigration policies, also 
pointing to missed opportunities to provide young Latino learners with support that can positively impact their 
current and future learning. Even prior to SB1070, Latino families typically were less likely than Whites to enroll 

Pediatrics Plus were trying to offer such services. Given this limited exposure to enrichment activities in many 
Latino families, the decline in participation in the literacy classes at Pediatrics Plus is especially regrettable. 

Conversations about when it is safe to travel to and from the Pediatrics Plus clinic and the comments 

development, and educational trajectories. Because transportation is often cited by Latino parents as a major 

youth seem to have a distrust of law enforcement agencies and it may be that this distrust is developing in 

learners and how aware they are of the media coverage and effect on the community merits further investigation.  

ecology. The tensions between Mexicans born in Mexico and those born in the U.S. surely affects many families 
as these two groups frequently come in contact within neighborhoods, schools, and other contexts. Once young 
learners enter the U.S. education system, they will meet classmates who are U.S.-born as well as those who are 
immigrants. The impact of one group seeing the other as inferior may have consequences that cause divisions 
among school populations. The messages young Latino children may be getting at home or through the media 

between themselves and their peers. 

Conclusion

participants and their employment within a single clinic presents limitations to the study. However, this does not 
diminish the importance of fear and tension discussed throughout the interviews. 

The health of our youngest learners as well as their access and ability to attend extended learning 
opportunities provided by community partners such as Pediatrics Plus, is being impacted by Arizona immigration 
policies. Furthermore, the divide between U.S.-born Latinos and foreign-born Latinos also potentially impacts 

are not restricted to a single Latino family. The political climate impacts the entire metropolitan Phoenix and 

in a system of community health and education. By comprehensively examining the health and enrichment 

with other stakeholders to improve their opportunities for healthier minds and bodies, for academic success, 
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“Where I’m From” Poems: An Introduction

Margarita Jiménez-Silva

within a Newcomer Program. Most of my 7th th grade students were recent immigrants from Mexico and 

weeks of school and I was always looking for ideas that would allow me the opportunity to learn about my 

climate at the time, students in our school were being told at home not to reveal anything about their home 
situations, immigration status, much less anything about their immigration stories. We had estimated through 

Newcomer Program at that time were undocumented. As a teacher who believes strongly in culturally relevant 
pedagogy and in addressing the academic, linguistic, and socio-emotional needs of my students, it was a critical 

using whatever format they preferred – through art, using family pictures, a traditional essay, music, or poetry. 
Perhaps because I chose poetry as the vehicle for my own story, many of the students chose poetry as well 
using a variety of formats. Through this activity, students often shared details that then led to conversations 
that in turn led to revelations about their immigration stories. For example, I vividly remember Sandra who as 

th grader used poetry to describe a scene at a cemetery in which three crosses stood on a hill. Through 

region in Mexico.  She had lost all the important men in her life and now lived with three sisters and her mom 
in one of the toughest neighborhoods in Oakland. This information allowed me to understand some of the 
struggles she was experiencing in class. 

Lives into the Classroom.” I adopted the poem format and have used it with almost every group of students with 

online that are available to support use of the poem in the classroom. These resources include a reading by Lyon 
http://www.georgeellalyon.com/where.html

http://www.swva.net/fred1st/wif.htm
working with English learners or students who simply struggle with writing poetry. 

Since beginning my work with preservice teachers at ASU, I have consistently used it in my traditional 

my own poem, included in this special issue. I give students the freedom to adapt the format and many do. As 

are made about places of origin, family traditions, and/or shared experiences. 

In this special issue, we have included two poems from Arizona State University students who have 
shared where they are from through their poems. I hope you enjoy the poems and that you are inspired to use  

http://www.georgeellalyon.com/where.html
http://www.swva.net/fred1st/wif.htm
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Where I’m from…

I am from pyramids and temples
from feathered serpents and prophecies of the feared dioses

from where the cerros can be seen no more

I am from where the metro becomes a can of sardines due to overpopulation
from where clouds are non existent due to the pollution situation

I am from my mother Maria Guadalupe Esteban with no father and my sister Maria Adriana too
from having a single parent never understanding what its like to have two

I am from crossing the border wandering through the scorching desert and swimming across the violent Rio 
Grande

I am from sleeping in a cramped two bedroom apartment with thirteen tios and tias, primos and primas I had never 
met
from never seeing my madre because she worked 12 hour shifts and sometimes more in order to feed my sister 
and me

I am from my mother telling me every day “los errores se pagan muy caros” and “no salgas con tu domingo siete”
from “ya ves a tu hermana, tres niños y batalla, no seas como tu hermana”

awards and excelling

from where the pressure of family and working two jobs while going to school full time is not an excuse to get 
anything lower than an A

student who must maintain her grades while keeping a smile on her face. In my mind are my memories, both big 
and small, happy and sad, but all of which have shaped the woman I am today. 
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Laura Gomez

I am the daughter of a gardener and a housewife 
I am from the product of the crossover
I am that little girl who crossed the border in plain sight 
From memorizing a fake name, a fake address, a fake school, and a fake friend
From being coached to say “I am a U.S. citizen” to hide her true nationality  
From not being questioned because of her light complexion and dirty blond hair
I am part of the one percent of immigrants, which a fence did not and will not keep out  
I am from rejection for being the one no one wanted to play with because I was Mexican 
I am the one no one wanted to sit next to because I spoke Spanish and not English
I am from segregation to “learn” English
I am the translator for mom when she is scared of being judged 
I am from a family where no one asks questions, but me, an individual full of questions
I am from being afraid I do not know enough 
I am from being afraid I know too much 
I wonder if I am a statistic gone wrong 

I sometimes wonder why? 
I am from seeing dad physically hurting from a long work-day to support his family
I am from getting angry when they say we are here to take
I am from seeing my family work extremely hard to obtain the “American dream” 
I have witnessed how most of them never make it out of the low-income status  
I am from crying when a family is broken by unjust deportation fueled by corporate greed 
I am from wondering “What if it had been my family?”
I am from seeing immigrants become for sale like raw material

I am from proving that I can, we can
I am from where they say “close the boarder” “build a fence”
I see hatred based on misconceptions 
I want these misconceptions to change 
I am from a place of hope that one day they will

I am from dreaming that I can bring a voice to those that are silenced by oppressive laws and policies 
I hope that one day I can
I say we can change it
I hope one day we can 
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Margarita Jiménez-Silva

sopas and frijoles, From carne asada on Sundays, tamales at Christmas and capirotada every Friday during Lent.

cars in the backyard, and from playing in the street with the neighborhood kids until the street lights came on.

I am from chicken coops and rabbit cages, the goats in pens, stray kittens brought home, and Sultan, the faithful 

countless cousins. From relatives from Mexico, who would visit unexpectedly from places with exotic names 
like Tenochitlán and Soyatlán del Oro. 

I am from a dad from Mexicali, the capital of the world where everything was invented and is the most beautiful 
and technologically advanced city anywhere. From a mom who dreamed of Harvard, but was held back by her 
role as the eldest daughter of a much older dad, a very traditional mom and the sister of three brothers who 
went on to become doctors while she stayed back and helped pay their tuition.

I am from the Jiménez, Carrasco, Mesa and Basulto families. From short, tall, dark, light, thin, and thick relatives. 
From eyes as blue/green as the ocean and eyes as dark as the night sky.  

I am from sitting in classrooms where I understood no English, the busing era forcing school integration. From 
private Christian schools where we worked as janitors to pay the tuition.

I am from the numbered rented stalls of the swap meet, working from sunrise to sundown on weekends to help 
support the family. From the halls of Harvard where I nodded in agreement during lectures and then ran to the 

being mom to two boys, Sweetie to my high school love and now husband of almost 20 years, and Tita to most 
of my family.

happened and dreams I still nurture. I am from la familia and la familia is from me. 
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Implementing Educational Language Policy in Arizona-Legal,              
Historical and Current Practices in SEI

M. Beatriz Arias and Christian Faltis, New York: Multilingual Matters, 

Yolanda de la Cruz
Arizona State University

Implementing Educational Language Policy in Arizona-Legal, Historical and Current Practices in SEI, presents a 

by bringing together scholars, researchers, and educators.  The two editors of Implementing Educational Language 
Policy in Arizona
instructional policy of English learners.  They have compiled a volume of chapters that provides us with a 
multidimensional analysis of the implementation and impact of state prescribed educational policies and their 
impact on language minority students in Arizona. These language-learning experts expose the effects of one 
state with the educational authority to impose educational policies that prescribes structured English immersion 
as the only model for instruction of language minorities.  They reveal, layer-by-layer, the consequences of the 

for four hours a day from English speakers and academic content for a minimum of one year.  Furthermore, 
the book exposes the limited educational practices available to educational administers, teachers, and parents 
in determining opportunities for English learners resulting from the mandatory and restrictive language for 
instructional practices.

isolated language skills.  The models design has little or no basis in what is known from research experts about 
effective language instruction for English learners.  The authors expose the questionable basis of the SEI model 
of instruction.  Throughout each chapter, the multiple layers of fallacies that formed the invalid arguments of the 
instructional model are disclosed.

considered experts in their sphere of educational policies affecting English learners.  The authors, all leading 
experts in their domain of expertise, weave a unique and complying analysis of the impact of these educational 

The volume is divided into three sections.  Part One includes three chapters that focus on language 
policies in Arizona.  Part Two has three chapters that focus on the implementation of sheltered English Immersion 
in Arizona.  Part Three includes three chapters that focus on implementation Structured English Immersion in 
teacher preparation in Arizona.

Part One: Language Policy in Arizona

Part one offers an analysis of the connections between language policy and the connection to teacher 
preparation in the state.  Chapter 1, written by one of the editors of the volume, Arias, provides a framework 
that serves as a lens to absorb the slow, unveiling, false premises from which the state SEI mandates are based 
on.  The author believes that this lack of tolerance for alternative approaches for English language instruction 

pre-service teachers for instruction of English learners within this state controlled course work. Arias argues 
that it is the role of teacher educators to address the impositions of this detrimental state requirement.   By 
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disclosing these limitations, teacher educators have the potential of developing critical, culturally responsive and 
potentially transformative teachers.  Chapter 2, is written by both of the editors of the volume. Faltis and Arias 

model of the Structured English Immersion.  They go on to inform the reader how this model restricted the use 
of non-English languages for instruction, and mandated SEI programs to teach English to English learners within 
a one-year period.  Faltis and Arias disclose the failure of the Task force to consider the overwhelming evidence 
by language experts that the SEI Program model is pedagogically unsound and without a reliable research base.  

inform the reader how the SEI program model fails to consider a wider body of Second Language Acquisition 
research on how children learn new languages.  They show the reader how the program model fails to consider 
best teaching methods to support the learning in a second language.  They go on to reveal how the state model 
fails in the development of academic language required for success in the content areas.  They argue that the 
model fails to consider the difference between academic competence and conversational competence.  Without 
adequate development of academic competence, English learners will fail in Arizona schools

Part Two:  Implementing SEI in Arizona

Part two offers a detailed examination of the impact of implementing SEI in Arizona classrooms.  In chapter 

the discourse and practices of this atheoretical based model.  Combs asserts that although the Arizona state 

acquire enough English to perform in mainstream classrooms, no research on second langue learning supports 
this allegation.  She asserts that there is no research evidence that supports this allegation that students can 
learn a second language in one year.  This chapter unveils how one models does not meet the educational needs 
for all English learners. 

education, when properly implemented, is effective in helping English learners learn English and achieve academic 

of four hours of English language development each day are not based on solid research.  The authors argue 
that this highly prescriptive model has little to no basis in what is known from research about effective language 

Task Force.  Incorrect interpretations and inappropriate conclusions were presented in their literature review.  
This review neglected a body of respected research that was not considered or included in the instructional 

and empirical support and rigor. They assert that this model, based on unproven instructional methodology, 
promotes an English-only ideology. 

Part Three:  Arizona Teacher Preparation for SEI

Part three addresses the process of how teachers are prepared to address the language needs of English 
learners in Arizona under the state mandated SEI model.  As thousands of new teachers enter the classroom 

courses.  The SEI model has prepared many teachers with an English-only mandate for teaching English learners.  

the SEI model.  The author notes that SEI training varies across the state depending on the organization offering 

methodology over key issues in language minority education, including the sociocultural, sociopolitical and 
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themselves advocates of English learners, they nevertheless explicitly stated that politics were outright avoided 
in an effort to stay on task.  

in teacher preparation programs and how language policies affect the daily interaction that occurs within 
teacher education colleges, schools, and classrooms.  The authors believe that pre-service teacher must be 
given opportunities to critically exam the current SEI policies and in order to reach their own conclusions as 
to their effectiveness as the best teaching practices for English learners.  Changes to this model will not happen 
until the limitations of the mandated language policy are exposed and viewed through a critical lens.  The social 
marginalization that occurs in schools under this model must be unveiled, revealed, and understood, before 
necessary revisions to enhance, increase and improve the present model of instruction toward a more equitable 

included in SEI courses as a path to begin examination of their own underlying ideological beliefs and assumptions 

Conclusion

The editors state that educational language policy is a critical component for addressing equal opportunities 
for language minority students.  Linguistic and cultural diversity in the United States is represented by about 

.  This means that in order to 
serve the needs of these students, as a nation, we must be better informed of the consequences that will affect 
the educational outcomes of our next generation of Americans.  As citizens, we must become better informed 
of the pedagogical choices that affect these outcomes.  This volume provides us with the lens to view both 
the pedagogical limitations under the SEI model and the lack of research-based second language development 

school students.  Chapter by chapter, the authors deconstruct the layers of unproven methods that form the 
SEI model that failed to consider the vast body of research that argues against a subtractive language policy.  

restrictive language policies.
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2014 AMAE THEME ISSUE CALL FOR PAPERS

Critical Issues in Teacher Education: Building a Bridge Between Teacher Education and Latino
st 

Guest Editors:  Christian J. Faltis, Ester J. de Jong, Pablo C. Ramírez, and Irina S. Okhremtchouk

According to the United States Census, Latinos are the fastest growing segment of the U.S. population. 

students. As a result, this demographic shift will considerably alter population trends in the K-12 educational 

public school system, Latino youth continue to be underserved in the U.S. Research reports reveal that in the 
past 10 years Latino ELLs continue to underachieve in literacy and mathematics as compared to their monolingual 
White counterparts. Moreover, Latino ELLs represent the group with the highest high school drop out rates in 
the public school system.  Much of the concern in the K-12 school system has been the preparation of teachers 

This special issue aims to highlight and examine the various ways teachers are prepared through teacher 
education and professional development for meeting the sociocultural, linguistic, and academic needs of Latino 
ELL students in K-12. There are cases where teacher education programs and school communities are developing 
intelligent and caring teachers committed to providing the best education for Latino/a youth. This issue seeks 
to document the manner in which teacher education and professional development programs guide teachers to 
engage in culturally and linguistically diverse academic contexts in K-12 and conversely, shed light on ways to 

We expect this call for papers to continue to build collective knowledge on the operational practices 
enacted by teacher education programs to prepare teachers for teaching and servicing Latino ELL students 
within the constraints of standardization and new education reforms.  It is also our hope for this issue to provide 
a forum for scholarship that addresses the current role teacher education programs have on cultivating caring 
and committed teachers whom are needed to prepare a future generation of Latino ELL students.

Supporting pre-service and in-service teachers for working in constraining times as it relates to high stakes 

Issues of translanguaging and language diversity within Spanish-speaking communities and their impact on 
and/or role in teacher education and preparation
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Submissions suitable for publication in this special issue include empirical papers, theoretical/conceptual 
papers, essays, book reviews, and poems. It is important to note that the special issue is interested in the 

The selection of manuscripts will be conducted as follows:
1. Manuscripts will be judged on strength and relevance to the theme of the special issue.

2. Manuscripts should not have been previously published in another journal, nor should they be under 

consideration by another journal at the time of submission.

3. Each manuscript will be subjected to a blind review by a panel of reviewers with expertise in the area treated 

by the manuscript. Those manuscripts recommended by the panel of experts will then be considered by the 

Manuscripts should be submitted as follows:
1. Submit via email both a cover letter and copy of the manuscript in Microsoft Word to

manuscript submitted and the number of words, including references. Also, please indicate how your manuscript 
addresses the call for papers. - 

within the text. Manuscripts may also be submitted in Spanish.

April 1, 2014.
asu.edu

mailto:pablo.c.ramirez@asu.edu
mailto:pablo.c.ramirez@asu.edu
mailto:iokhremt@asu.edu
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The following is the rubric to be used for the evaluation of manuscripts considered for the AMAE Journal.  

To the Reviewer/Evaluator: please feel free to make embedded changes to the article to improve the quality 

and/or the delivery of the message.  Please do not change the message that the author intended, however.  The 

edited piece will be forwarded to the original author for feedback. The name of the reviewer/evaluator will 

remain anonymous to the original author.

Reviewer/Evaluator_________________________ 

Email:  __________________________________

Article Title:  

Phone: ____________________

Article addresses the general scope of the Association of 

Mexican-American Educators Journal

Timeliness and relevance to current Latino/Mexican-

American scholarship and issues

Theoretical framework/review of the literature is well 

grounded, focused, and is aligned to the topic/methods of 

manuscript

Research methods are clearly articulated and supported 

Article is accessible and valuable to researchers and 

practitioners.

Clarity, Style, organization and quality of writing

Overall Score on the Rubric:  _____/30

Yes, as submitted  

Yes, but with minor revisions  

No  
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Please	
  mail	
  this	
  form	
  to	
  the	
  AMAE	
  Office:	
  	
  
Attention	
  Memebership,	
  634	
  South	
  Spring	
  Street,	
  Suite	
  602,	
  Los	
  Angeles,	
  CA	
  90014	
  
	
  
	
  
	
  
	
  
	
  

	
   Central	
  Coast	
  (San	
  Luis	
  Obispo	
  County)	
  
	
   Central	
  Los	
  Angeles	
  (Metro	
  Area)	
  
	
   East	
  Los	
  Angeles	
  
	
   Fresno	
  Area	
  
	
   Inland	
  Empire	
  (San	
  Bernardino	
  and	
  Riverside	
  Area)	
  
	
   Los	
  Angeles	
  Harbor	
  Area	
  
	
   Madera	
  
	
   North	
  Central	
  Valley	
  (Stanislaus	
  County	
  Area)	
  
	
   Oxnard/	
  Ventura	
  Area	
  
	
   Pajaro	
  Valley	
  (Watsonville)	
  
	
   Parlier	
  
	
   Porterville	
  
	
   San	
  Diego	
  
	
   San	
  Fernando	
  Valley	
  
	
   Santa	
  Maria	
  
	
   Santa	
  Monica/	
  West	
  Los	
  Angeles	
  
	
   South	
  Central	
  Los	
  Angeles	
  	
  
	
   Visalia	
  Area	
  
	
   I’m	
  not	
  sure.	
  Please	
  place	
  me	
  or	
  make	
  me	
  a	
  member	
  at	
  large	
  
	
   The	
  chapters	
  are	
  too	
  far	
  away.	
  I’d	
  like	
  to	
  start	
  a	
  new	
  chapter.	
  Contact	
  Executive	
  Director.	
  

Date:	
   New:	
   Renewal:	
  
Name:	
  
Address:	
  
City:	
   State:	
   Zip	
  Code:	
  
Home	
  Phone:	
  (	
  	
  	
  	
  	
  	
  	
  	
  	
  )	
   Cell	
  Phone:	
  (	
  	
  	
  	
  	
  	
  	
  	
  )	
  
E-­‐‑Mail:	
  
District:	
  
School:	
  
Position:	
   Membership	
  Type:	
  
	
  
Type	
  of	
  Memberships	
   State	
  Dues	
  +	
  Chapter	
  
Regular:	
  Open	
  to	
  all	
  certificated	
  personel	
  (Teachers,	
  Counselors	
  and	
  Administrators)	
  $50	
  +	
  Chapter	
  Dues	
  
Retired:	
  Open	
  to	
  all	
  Regular	
  AMAE	
  Members	
  Retired.	
  $25	
  +	
  Chapter	
  Dues	
  
Paraprofessional	
   	
  Associate	
   	
  Student	
  (non-­‐‑certificated	
  or	
  community	
  member)	
  $10	
  +	
  Chapter	
  Dues	
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